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Colton Primary School aims to be a vibrant learning community where everyone feels safe and happy in a culture of tolerance and respect. Children and staff are supported and challenged to achieve their full potential with positive regard to gender, religion, age, economic background, disability and ethnicity. The needs of the whole child are at the centre of our inclusive environment. Attainment and progress are valued alongside personal and social development. Pupils at Colton are confident, independent learners who are not afraid to ask questions of themselves and others.  

Colton Primary School fosters positive attitudes to learning, where children embrace their mistakes as the next steps along their educational journey. We aim to develop resilient, inquisitive learners; children who love learning, who are intrinsically motivated and who leave our school confident in their abilities and eager to continue their education.    
 	 			  

  				         ‘Everyone Successful Everyday’  
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Legislation and statutory requirements
This policy reflects the statutory requirements and advice from the Department for Education (DfE) in:
 	Behaviour in schools (September 2022)
 	Searching, screening and confiscation at school
 	The Equality Act 2010
 	Keeping Children Safe in Education (Updated September 2025)
 	Use of reasonable force in schools
 	Supporting pupils with medical conditions at school 
            Special Educational Needs and Disability (SEND) code of practice.

This policy complies with our funding agreement and articles of association.

Introduction

At Colton, we aim to create a welcoming, caring environment where relationships are at the heart of our work. We believe that learning happens best when strong relationships exist—between staff, pupils, families, and the wider community. All staff work to establish a calm and supportive environment where children feel safe, valued, and listened to.

All children at Colton are expected to:

Be Ready – Be Respectful – Be Safe

Values and Beliefs

Relational practice and policy are firmly grounded in theory, research, and evidence-based practice, supported by strong links with external agencies and support structures. Our relational approach is underpinned by the following core values and beliefs:

· Equity over Equality: Fairness means giving each child what they need, not necessarily the same as others. Responses to behaviour are personalised and consistent with our values.
· Behaviour as Communication: All behaviour reflects underlying emotional needs. Our approach is designed to respond to the emotional needs behind behaviour, not just the behaviour itself.
· Empathy and Curiosity: Staff are encouraged to adopt a non-judgmental, curious, and empathetic stance, focusing on the emotions behind behaviour.
· Relationships First: Strong, respectful relationships between staff, pupils, and families are central to our ethos and culture. Our One Life programme provides a universal offer for all pupils (see our RSHE and Personal Development Policy for more details).
· Clear Boundaries and Structure: Children thrive in environments that are both nurturing and structured, with predictable routines and expectations.
· Skilled teaching approaches aim to understand and respond to the underlying needs that may lead to distressed or challenging behaviour, helping to regulate stress and promote emotional safety.
· Belonging and Contribution: Every child wants to belong, achieve, and contribute. We use child-centred approaches that amplify their voice and strengths. 
· Restorative approaches: They place relationships, respect, and responsibility at the heart of discipline and conflict resolution, promoting safety, inclusion, and understanding.
· Trauma-Informed Practice and relational approaches are especially valuable for children who have experienced adversity or trauma. These approaches prioritise secure and trusting relationships that help children feel safe and supported.
· Parental Engagement: We actively involve parents/carers in supporting children’s social, emotional, and mental health needs. As Bessel van der Kolk states, “The parent-child connection is the most powerful mental health intervention known to mankind.”

Principles of a Relational Approach
                                                                                                                                                                Positive relationships are vital for all children in our school. Through relationships, children learn to feel safe, belong, and understand themselves and others. Our relational approach influences the whole-school ethos, systems, and everyday practice, and also provides targeted support for children when they need it.
Building Relationships and Connection

At Colton, we use everyday interactions to build strong relationships which help children feel safe, calm, and ready to learn.  We support this by:
· Creating trusting, secure relationships.
· Including all children and setting kind, clear boundaries.
· Noticing and responding to children’s moods.
· Providing key adults or small teams for children who need extra emotional support.
· Accepting all feelings without judgement and seeing things from the child’s point of view.
· Helping children name, process and manage their emotions and build a positive sense of self. 
· Using stories, visuals, and creative tools to build connection and support understanding. 
· Encouraging communication through play, movement, and shared activities.
· Showing real interest in children’s learning and experiences.
· Working together with staff and families to ensure consistent support

Helping Children Stay Calm and Safe at Colton

We understand that children may sometimes feel overwhelmed or test boundaries. We understand children’s behaviour as communication and respond with care and consistency, in ways that maintain safety and connection, helping children regulate emotions and return to learning.
We achieve this through:
· A Warm and Open Manner: Calm, friendly tone and body language signal safety.
· Gentle Signals: Smiles, soft voices, and open body language show children they are safe.
· Emotional Support: We guide children through strong feelings, naming them and using co-regulation strategies so they feel understood. 
· Safe Spaces: Classrooms are calm and structured, with clear routines and visual supports.
· Planning Ahead: We prepare children for changes and transitions to reduce anxiety.
· Curiosity: We see behaviour as communication and explore what might be behind it with empathy.
· Collaborative Problem Solving: We work with children to find fair and achievable solutions.
· Supportive Responses: If a child is in crisis, we follow personalised plans to keep everyone safe and help the child recover.

Developing Classroom Agreements

At Colton, we believe strong relationships are built on shared understanding of rights, roles, and responsibilities. To support this, children and staff co-create behaviour agreements at the start of each academic year. These agreements:
· Are simple, positive, and inclusive
· Reflect our school values
· Are discussed in assemblies and revisited regularly
· Help create a safe, calm, and respectful learning environment

Children are actively involved in the process, which promotes ownership and personal responsibility. Agreements are not imposed—they protect everyone’s rights and guide behaviour in a fair, purposeful way.
We use assemblies, school council, circle time, and mentoring to model and maintain these agreements. When agreements are broken, we focus on repair, reflection, and restoring safety and trust.

How We Use Praise and Feedback at Colton
At Colton, we believe that positive feedback helps children grow in confidence and learn from their experiences. Here’s how we use praise to support your child:
· Encouraging Effort: We praise specific actions, like staying focused or showing kindness, so children understand what they did well. E.g. “You stayed focused even when it got tricky”
· Private and Personal: Praise is often given quietly or through messages home, helping children feel proud without comparing them to others. Verbal feedback, gestures, or referrals to another adult can also be used. 
· Clear Guidance: We offer simple next steps to help children improve, like reminders to take turns or listen carefully.
· Reflective Conversations: We ask questions like “It was thoughtful to let others go first” encourages reflection or “How did you manage that?” to help children think about their choices and successes.
· Extra Support When Needed: Some children benefit from regular check-ins or tools like visuals to help them reflect and stay on track. 
· Special Privileges: Choosing a friend to work with, special jobs, or working in a preferred area. 
· Awards: Receiving the Kindness or Head Teacher’s award for achievements in learning, manners, sports, and friendships. Team Points are earned consistently and celebrated weekly.

Repairing and Restoring
At Colton, we recognise that even with strong relationships and clear boundaries, conflict and harm can occur. When this happens, we support children to repair relationships, reflect on their actions, and learn from the experience.
A restorative approach helps children understand their own feelings, the impact of their behaviour on others, and how to make things right. This process is grounded in empathy, safety, and connection.
We use the following strategies:
· [image: ]Restorative Framework – The ‘Hot Cross Bun’:
Children are guided through questions such as:
· What happened?
· What were you thinking and feeling?
· Who else was affected?
· What needs to happen to repair the harm?
· Everyday Restorative Interactions:
Embedded in classroom practice and supported through our One Life programme.
· Restorative Encounters:
When harm has occurred, we facilitate structured conversations (e.g. mediation and using the ‘Hot Cross Bun’ method) to rebuild trust and understanding.
· Supporting Change:
Adults reflect on what the behaviour communicated, identify unmet needs, and plan learning opportunities to support growth. Children are encouraged to suggest ways to repair relationships.
· Targeted Support:
If a full restorative meeting isn’t appropriate, we work individually with the child who caused harm, focusing on understanding and repair without shame.

The role of the children 
To be successful, children at Colton Primary School are expected to:
· Understand and apply the values: Ready, Respectful, Safe across all settings.
· Show care and respect for themselves, others, and their environment.
· Take pride in their own and others’ achievements.
· Be responsible for their own learning and support others in theirs.
· Value friendship, cooperation, and mutual respect.
· Listen actively and communicate honestly.
· Resolve issues promptly and truthfully.
· Keep themselves and others safe in various situations.

The role of School Staff 
 
To help every child succeed each day, all staff will: 
· Greet children warmly each morning. 
· Reinforce behaviour expectations through our core values: Ready, Respectful, Safe. 
· Create a ‘Classroom Agreement’ with the children and refer to it regularly.
· Display and refer to a daily visual timetable.
· Plan engaging lessons that meet all learners’ needs. 
· Teach and reinforce clear classroom routines – e.g. coming into class or lining up for assembly.
· Model positive behaviour and build strong relationships based on mutual respect for all. 
· Understanding attachment and trauma, attending training as required
· Celebrate and reward positive choices, effort and progress (quietly if preferred by the pupil) 
· Ensure time is set aside to promote children’s social, emotional and behavioural development – teaching emotional literacy vocabulary and regulation strategies.
· Follow up on behaviour consistently and reflectively with the children after an event.
· Using de-escalation strategies as required.
· Record incidents and specific behaviour concerns on CPOMS. 

Responding to Incidents

At Colton Primary School, we do not rely on sanctions or punishment as a default response to incidents. These approaches can isolate children and damage relationships—often removing the very support they need to grow. Instead, we respond in ways that:
· Prioritise Safety: If a child’s behaviour poses a risk (e.g. violence on the playground), they may not return to that space immediately—not as punishment, but to prevent further harm and support development.
· Personalise Responses: Every child is different. Fairness means meeting individual needs, not treating everyone the same. Social and emotional development is supported just as thoughtfully as academic learning.
Our goal is always to help children learn from incidents, restore relationships, and feel safe and supported in school.

Managing Low-Level Disruption – Key Approaches

· Be a Safe Adult: Use calm voice, body language, and predictable attention.
· Know Your Children: Understand their needs, triggers, and strengths.
· Support Transitions: Use routines and greet at the door.
· Teach Behaviour: Model expectations and use visual cues (e.g. ‘Stop and catch’).
· Take Action: Adjust environment and learning; speak privately if needed.
· Check In Often: Give feedback, encourage reflection, and log incidents on CPOMS.
· Use Restorative Time: Step out for deeper conversations—focus on TIME IN.
· Seek Support: Involve SENDCO, Pastoral Mentor, and parents.
· Facilitate Class Discussion: Revisit agreements and highlight positive behaviour.
· Adapt Teaching: Use seating changes, chunked tasks, and visuals.
· Support Peer Relationships: Teach collaboration and repair breakdowns.
· Manage Environment: Reduce sensory overload and provide calming spaces.
· Clarify Agreements: Teach, model, and review expectations with feedback tools.
· Regulate Stress: Spot signs early and respond calmly.
· Repair Relationships: Use restorative approaches to rebuild trust.
· Involve Parents: Communicate regularly and share positives.

Relational Approach to Managing Regulating Emotions and Crisis Incidents

We recognise that the relational approach and response to regulating emotions and managing crisis incidents can be supported through a whole school consistent approach. 

Supporting Children in Crisis or Dysregulation

· If a child is unsafe or unable to learn due to dysregulation, they may need to leave the learning space.
· Planned exit strategies should be outlined in their Relational Support Plan – see below. If a child’s behaviour poses a safety risk, making the situation safe is the priority.
· Withdrawal should be brief and purposeful, focused on developmental support, not punishment.
· Some children benefit from a safe, low-demand space (e.g. sensory room or calm zone); others need time with a trusted adult.
· Senior Leaders support staff in creating plans and managing dysregulation.
· If the curriculum is too challenging, a flexible timetable may be used, prioritising emotional and social development. This could include nurture provision, forest school, emotional literacy groups, mindfulness, or outdoor learning. It is coordinated by the Deputy Headteacher, Pastoral Mentor and SENCO.
· Specialist interventions (e.g. play therapy) may be provided by external agencies.
· It should allow time for reflection, planning, and assessment.
· Staff should record these incidents on CPOMS to ensure consistency and follow-up where needed. 
· Suspension is a last resort, used only when necessary and proportionate. 

Positive Handling and Reasonable force
Colton Primary School follows DfE guidance Use of reasonable force and other restrictive interventions in schools Guidance for schools in England (February 2025). Any physical intervention must be minimal and used only when necessary to prevent harm.
Key staff are Team Teach trained and certified to use positive handling safely. This is only used in extreme situations where safety is at risk to a child or adult. All incidents are logged on CPOMS, reported to the Senior Leadership Team, and shared with parents.

Individual Support Plan

· A Relational Support Plan helps ensure consistent, joined-up support for children across the school day. It outlines specific interactions and strategies tailored to the child’s needs, especially during times of stress or crisis.
· Plans are agreed with all adults involved and the child, ensuring staff respond calmly and consistently.
· Physical intervention is a last resort and only used to prevent harm. Staff are trained in de-escalation and safe handling.

Working with Parents and Carers

At Colton Primary School, we value parents’ insights and experiences. They are the experts on their child, and their views help us understand needs and plan effectively. 

We encourage:
· Open, respectful communication
· Time for parents to share their child’s story
· Discussions with their child about how to be ‘Ready, Respectful and Safe’ in different situations 
· Celebrating their child’s achievements and showing an interest in school life 
· Help their child arrive at school on time and be well equipped for all activities 
· Helping their child understand that they need to be responsible for looking after themselves 
and taking responsibility for their own actions 
· Working with the school to model and develop good behaviour 
· Attending meetings and working together with the adults in school 

We use the Early Help approach to offer joined-up support from a range of services, working with families to improve outcomes.
Working with External Professionals

When children need additional support or progress is limited despite school-based interventions, we work with external specialists such as:
· Temple Newsam Community Partnership (Cluster)
· Educational Psychologists
· Speech and Language Therapists
· Mindmate
· CAMHS professionals

These partnerships strengthen our pastoral support and ensure children’s needs are met holistically. Training on Trauma informed strategies and ACES is regularly updated
                                                                                                                              
Unacceptable Behaviour 

Child on Child Abuse 
Child-on-child abuse may occur even if not reported. It can happen in school or off-site. Through RSE and PSHE, children learn to recognise and respond to bullying and abuse. We promote a ‘speak out’ culture and maintain high vigilance, especially for pupils with additional barriers such as SEND.
Mobile phones are not allowed. With parental agreement, Year 5/6 pupils may bring phones into school which are handed in at the start of the day and returned at home time. Children must not use their phone until they have left the school site. Parents are asked to keep the playground a ‘phone-free zone’.
 
Bullying is never tolerated. We address pupil conduct outside the school if it affects wellbeing or school order – for example, online behaviour or actions in the community while in school uniform. Serious misbehaviour is discussed with parents. 
It is school policy to consult with parents over serious misbehaviour and discuss relevant out of school incidents. 
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Anti-bullying Policy
Bullying is not tolerated in any form. We use the acronym STOP (Several Times On Purpose / Start Telling Other People) to raise awareness. Through RSE, PSHE, and Circle Time, children learn to celebrate diversity and difference.
If misbehaviour persists, the Zero Tolerance approach is applied. A meeting is held with the Headteacher, Pastoral Mentor, Class Teacher, Child, and Parent to agree on the behaviour causing concern. Positive strategies continue, but no further warnings are given. The day is structured into time slots, and the child is removed from class if reoffending occurs.

Zero-tolerance approach to sexual harassment and sexual violence 
All incidents are taken seriously and responded to appropriately. Pupils are encouraged to report anything that makes them uncomfortable.
The school’s response is:
· Proportionate
· Considered
· Supportive
· Case-by-case
The Local Governing Body is involved only in extreme cases. Procedures are in place to assess and respond to concerns, which may include:
· Managing internally
· Referring to Early Help
· Contacting Children’s Social Care
· Reporting to the police

Severe Behaviour 
Examples include physical or verbal assault, damage to property, or refusal to accept sanctions. Staff may use appropriate physical intervention to ensure safety.
In such cases:
· The Headteacher or Deputy Headteachers are called immediately.
· Parents/carers are informed.
· Internal or formal exclusion may be considered depending on severity.
 
Suspensions and Permanent Exclusions 
Colton Primary School follows DfE guidance Suspension and permanent exclusion guidance (August 2024) on suspensions and exclusions. In a small number of instances, fixed-term exclusions (suspensions) may be issued for persistent poor behaviour or serious incidents such as violence, bullying, or racism.
There are two types:
· Internal suspension: Pupil is educated in a separate area of the school.
· Formal suspension: Pupil is excluded from school and remains in the care of their parent/carer. This is formally recorded and reported to the LA and Trust.
Parents are informed by phone and in writing on the first day of suspension. Support is provided to help the child reintegrate, including pastoral programmes and SEN support if needed.

Permanent Exclusion 
The Headteacher will immediately inform parents/carers of a permanent exclusion by phone, followed by written confirmation detailing the reasons and relevant prior incidents. All permanent exclusions are reported to the Local Authority and Red Kite Learning Trust.Draft Relational Behaviour Policy 2025

Searching pupils  
The Headteacher and authorised staff may search pupils or their possessions without consent if there are reasonable grounds to suspect possession of prohibited items (e.g. weapons, drugs, stolen goods). Searches are conducted by two staff members. Items that may cause harm or breach school rules can be seized. A witness should be present unless urgent safety concerns prevent this.

Banned Items 
From time to time, it becomes necessary to ban items from the school. At the time of review, the following items are not permitted in school: 
· Smart Watches 
· Makeup and lip gloss 
· Toys and teddies (unless by prior arrangement with the Senior Leadership Team)
· Plastic jewellery - bracelets, necklaces etc
· Collectable cards 
· Dangerous items of any kind 
Malicious allegations
If a pupil deliberately makes a false allegation against staff, they will be disciplined in line with school policy. Where an allegation is found to be false or malicious, the school (with the Local Authority Designated Officer if needed) will assess whether the pupil requires support, possibly referring to children’s social care. The pastoral needs of both staff and pupils involved will be considered.
Refer to the Child Protection and Safeguarding Policy for procedures on handling allegations.

The Power to discipline beyond the School Gate  
Disciplining pupils for behaviour outside school is at the Headteacher’s discretion, following DfE guidance. Sanctions will align with the Behaviour Policy. The Governing Body believes parents are responsible for their child’s conduct outside school hours, especially on the way to and from school.

Equal Opportunities  
· Gender - Staff must have the same expectations for standards of behaviour for boys and girls.  
· Special Educational Needs –Treating all children fairly does not mean they should all be treated exactly the same. Each child is an individual. If a child has a long or short-term additional behaviour/discipline needs or an EHCP, all staff should be made aware to ensure consistency.  
· Culture and Religion - Regard should be given to the culture of the home. It is the school’s responsibility to work in partnership with home to agreed models of behaviour and discipline for all children.  

Appendices  
Internal Exclusion Policy – available in school by request  
Anti-bullying policy – website 
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Being unfriendly, excluding, tormenting
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